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Abstract: The rapid advancement in Information Teoblogy in recent years has resulted in an extenssearch for possible
uses of ICT in education. Many teachers across therld, including English language teachers, are nawaking innovative

steps to integrate technology into their teachingopess. In English language teaching, language teacs have an ample
number of choices for integrating technology intbéir classes. One of these is the use of Web 2d0. tbhough there is no
consent on exactly what Web 2.0 is, the term refeosa second generation of World Wide Web, makitgavailable for

teachers and students to collaborate and share infation online easier. There are many tools of tieetypes on the Internet,
making it difficult for language teachers to deteiime the useful ones for language teaching. The poge of this research
paper is to introduce some of the most useful Web ®ols for teaching English as a foreign languagdetermined after
accurate selection based on practical experimentaxperience. This approach is useful and helpfal1anguage teachers to
be knowledgeable about the possible uses of Weltdd8 to enhance their teaching aspects.
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l. INTRODUCTION

There are thousands of online tools that can bd feresecond/foreign language learning and teact@igpelle &
Jamieson, 2008; Garrett, 2009; Godwin-Jones, 2009, 2010; Levy, 2009; Meskill & Anthony, 2010; Warschauer, 2010).
The knowledge and awareness of teachers about tib@sds the essential of present education systgardle as a web
2.0 tool is one of the useful visualized teaching Earning tool.

Using technology in education in general and irgleage teaching in particular has lots of advantagestudents,
teachers and classrookwargozari and Tafazoli (2011) in a study found that “vodcast” is a valuable nsahinstruction.
They have mentioned that by using some tools sgckiodcasts, “students have access to the matdrialstuction
whenever and wherever they likedulik, Kulik and Bangert-Downs (1991) and Kulik and Kulik (1991) claimed that
“students in classes that use computer aided oigiruoutperformed their peers on standardized aédbasic skills
achievement by 30 percent on average”.

Baron and Goldman (1994) have found that “student with access to technoltgyn how to organize complex
information, recognize patterns, draw inferences] @@mmunicate findings”. “Studies of students widtkabilities show
that technology can expand access to educatiosaumees and enhance students’ ability to procedsramember
information” (Zorfass, Corley and Remz, 1994). David Dwyer (1994) in his study he mentioned that “the use of tecbgyl
in the classroom improves students’ motivation attitudes about themselves and about learning. nidegy-rich
schools report higher attendance and lower dropdas than in the past.” In psychological pointviefwv, it is possible to
say that, students who use technology, they bemefie from pride, confidence and self-esteem iir twerks. Integrating
technology into classroom instruction had so matwaatages for classrooms as well as students.

Web 2.0 is a term which is commonly related witlplagations on the internet which make possible radtgve
information sharing, collaboration and learningtba World Wide Web. Web 2.0 tools include wikis,bnepplications,
social-networking sites, blogs, hosted servicesraady others are tools which give its users thétyalbd communicate
with others in a virtual context. Wordle is a wedpkcation which is useful for language teaching &arning.

English language teachers are now taking creatiasores to integrate technology into their teackimgronments.
Teachers have a wide range of choices for integraéchnology into their classes. One of thesecelsois the use of Web
2.0 tools. If Web 2.0 is integrated properly inemguage lessons, teachers can make more engagiegctive and
motivating learning environment in their lessongha class. Though, there are thousands of these da the Internet all
of which are not proving for teaching and learnmgposes. Hence, it is important to identify appiaip ones for use in
language teaching among the available technoldgynaltives. Our purpose in this research paper iisttoduce some of
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the most useful Web 2.0 tools for teaching Engista foreign language, determined after a metisutelection based on
practical experiment and experience. Such an appr@useful for language teachers to be knowldalgeabout the
possible uses of Web 2.0 tools to enhance thaihieg involvement.

Il. WEB 2.0TooL

Thousands of people have been using the tools WeloR teaching and learning language. Though th&reo
compromise on exactly Web 2.0 is, the term refera second generation of World Wide Web, makingvailable for
people to collaborate and share information ondiasier. There are many definitions in the litemtdefining what Web
2.0 is. However, the definitions can display areasive variety depending on how you approach Weéb\Web 2.0 is "a
Web technology that aims to enhance creativityrimftion sharing and collaboration among usersg. Ry words in this
definition creativity, information sharing and addloration actually represent how they can be usetlucation, in this
case, English language teaching.

Study materials used in traditional classrooms ramenally static text based materials. These inclodgn course
books, workbooks, lecture notes and handouts dtthé@se materials are to a great extent stagmaegsence and language
teachers responsible to create interactive andestiag teaching environments. However, the ud&/e 2.0 tools can add
interactivity to language teaching and learningiremments and materials used in these environmé@iste have been
many studies conducted to explore the use of W@btdbls in language teaching. The number of thésdies is
incessantly increasing since educators and schbiars been seeking to look into differents aspettéd/eb 2.0 tools.
However, there is extremely a need for experimesttalies to investigate the use of Web 2.0 toolaniguage teaching in
terms of many aspects.

On the Internet, language teachers can find manly 2@ tools which can be used in language teachingse tools as
abovementioned can bring dynamismand interactivityie language teaching and learning environméntgeb 2.0 tools
used properly by the teacher in line with the olbyes of the language lesson, after a careful praprit may help the
language learning process of the students. Thewiolj are some of the Web 2.0 tools than can bd uséanguage
teaching for various purposes.

M. WEB 2.0TOOLS FOR L ANGUAGE TEACHING

1. vialogues.com:

Vialogues is a tool for making a video-based distan. Language teachers can use this tool to peoléssons through
video. Teachers can also add polls and quizzescaminent on the video lesson. Students can post views and
comments related with the video.

2. www.padlet.com:

Padlet, it is a virtual notice board that can bediin a several ways depending on the creativtiyeofanguage teacher.
Like real notice-boards, padlet allows studentgdst stickies with multimedia instruments. Teactzard students can also
export "the digital wall” they produced in a rangeformats including pdf, image, csv., etc. and afso share it through
social media sites.

3. Google drive:

Google drive is a cloud-based storage servicatfming all kinds of documents. Teachers can use Bimd document
sections of google drive in a range of ways forrtmeork. They can create quizzes and lessons inwudhultimedia
elements by using google forms. They can also asardent section of google drive for collaborativejgcts.

4. scoop.it:

Scoop.it is a content curation tool by which yaum publish online publications like an online magezjourals, books
etc. Language teachers can use this tool in sewvesigs including classroom projects. It is so simfecreate a
professional-look online magazine, journal and Iscalkso.

5. www.blendspace.com:
It is one type of content curation tool. It is @msy-to-use tool for creating lessons includingtimeldia elements in a
few minutes. With the help of this tool, teacheas create a lesson by combining a great varietgsaiurces.

6. www.voxopop.com:
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It is a web based audio tool that allows usergtord their speaking on a given topic or subjéeachers can use this
tool mainly for discussions. It is an engaging téml developing speaking skills of the studentangsioice recorded
answers of them on a given discussion topic. Osttedents can also listen to the voice recorded arsswf their
classmates.

7. www.livebinders.com:

It is a tool that is used for integrating web lthsesources. Teacher can organize them in a vapiefprmats.
Language teachers can determine different web pagetheir content in multiple formats in line witle objectives of the
lesson. In other words, teachers can prepare &dwid the internet related to the subject of thede.

V. WORDLING AND ENGLISH L ANGUAGE TEACHING

Wordle is one type of data visualization tool. B&ar(2010) define data visualization tools as desiatich use for
representing information in the form of charts, syapg clouds, animation or any graphical meartsntla&e content easier
to understand for the student as well as teackeendly (2008) has mentioned that data visuatiraierves as a way to
communicate information clearly and effectively ahgh visual representation. These tools can helpnéke the
understanding of complex thing easier because pheyide data in multi aspects incorporating vistektual animated
input and etc.

Easy access to web 2.0 tools on the web by useém®utiknowing the technology leads to wide appiwaiof data
visualization tools. Word clouds are one of the nmpmgpular forms of data visualization. The frequen€the words in a
text determines the size of a word in a cloud. &heme some tools on the internet to provide suctdwtouds such as
Wordsift, Tagxedo, Tagul, Tag Crowd and Wordle. Wemvhich is created by IBM developer Jonathan lb&nig in 2009
is one of the most popular tools on the interneg&nerating word clouds. As mentioned in wordlg.ités really easy to
make word clouds you can paste a bunch of tex¢réhé URL of any blog, blog feed, or any other wealge that has an
Atom or RSS feed, and enter a del.icio.us user name

Teachers can use Wordle to improve their instractimnual performances. The integration of wordte tlassroom
act as an instructional manual that help studesittgumore range of vocabulary in new style whichasv to them. The
authors recommend using this new mixture of teabmohlnd teaching tool in English as foreign / selidamguage classes.
Some techniques are provided as follow:

For teaching word order and part of speech, screanipliestions and sentences are useful technigaehdiecan create
a range of word clouds using individual questionsemtences. These word clouds can be printecb@Eqted.

V. CONCLUSION

Teachers, particularly language teachers, are hagomore interested in and enthusiastic about rategy ICT into
their teaching and learning process. Web 2.0 toais create a more student oriented language legamnironment as
they allow students to become producers of thein @nowledge rather than passive recipients. Languegchers now
have realized that Web 2.0 tools are providing ofpmities to enhance and support their studenghiag environment.
Though, they have to select the most appropriaés @f these tools, most of which are availablehenlbternet free of
cost.The tools may become beneficial for teachif@reign language in the hands of creative and kedgeable language
teachers. It is hence vital to raise awarenesangiuage teachers about selecting appropriate Voabds.

When it comes considering the use of Web 2.0 igdage education, teachers should first decide whefiese tools
would helpful in achieving objectives of the langeaesson and whether they meet the pedagogicdk refeteaching
environment. If these two requirements are met ,thWweb 2.0 tools can aid to create a more commuwn&and
collaborative language teaching.
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